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Introduction 
 

Students leave St Ives School with valuable achievements and life skills that provide a platform for 

future success and happiness. We are inspired to work together to research, design and implement 

highly effective and sustainable solutions to develop and maintain our thriving school community. 

Continuous improvement is achieved through a whole school culture and commitment to Creativity, 

Engagement and Professionalism. 

At St Ives School, we share high expectations with all members of our learning community: students 

and staff, parents and carers. We know that effective teaching and learning is the key to unlocking 

our students’ ability and potential and we all support each other and strive to improve our daily 

practice. St Ives School is committed to ensuring that all our students achieve their full potential.  All 

lessons are designed with clear outcomes and strategies to engage students in learning and 

encourage independence and resilience.   

This Teaching and Learning Policy provides guidelines for all teachers and classroom-based staff 

on the conditions for establishing effective, consistent pedagogy and practice. This policy sets out 

how we work together to continuously improve the quality of teaching and learning. The regular 

review of this policy, along with the school evaluation programme, informs the planning of CPD and 

links with the Performance Leadership process at SIS.  

 

St Ives School 

Teaching and Learning Policy 
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Section 1 – SIS Teaching and Learning: Vision and Values  

1.1 Vision for Teaching and Learning at St Ives School 

At St Ives School improving teaching and learning is at the heart of school improvement. This means 
that there is a relentless focus on improving pedagogy. All staff are encouraged to be life-long 
learners who learn with and from one another. 

We expect all students at SIS to make rapid and sustained progress. Our focus on working together 
to provide a consistently positive, engaging, stimulating and enriching learning experience motivates 
students to learn and maximise their enjoyment, participation and achievement. We want our 
students to build the resilience to tackle challenging or difficult learning experiences. We are 
determined that the breadth and depth of high-quality personalised learning experiences offered 
through the curriculum to each student at SIS will equip themselves with the knowledge, skills and 
personal qualities essential for future success and happiness in a fast- changing globalised world.  

The aims of the policy are: 

 to support highly effective teaching and learning; 

 to support the schools high standards for behaviour, rewards and attendance; 

 to provide staff with the Foundations of Highly Effective Teaching and Learning; 

 to share our processes for Evaluating the Quality of Teaching and Learning; 

 to support the continuous professional development of staff.  
 
1.2 Teaching and Learning Values and Core Principles  

At St Ives School we believe that highly effective teaching and learning is the result of: 

 high quality planning which builds on prior learning and offers the widest possible range of 
experiences to inspire, challenge and develop every student intellectually, emotionally, 
socially and culturally; 

 delivery which is well paced and which encourages a blend of focused and challenging active 
learning; 

 detailed, regular and precise feedback using the principles of assessment for learning, to 
encourage independent learning and promote progress; 

 teachers involved in reflective dialogue with each other which improves practice, develops 
consistency and shares innovation; 

 excellent relationships between teachers and students where detailed knowledge of 
individual needs is used to raise expectations and promote rapid progress in learning both 
academically and socially.  

 

1.3 Foundations of Highly Effective Teaching and Learning at St Ives School 

The ten strategies below are an ‘entitlement’ for disadvantaged students and form a fundamental 

Teaching and Learning offer to ensure that all students can achieve their full potential. These 10 

strategies are embedded practice for every teacher in our school and form the foundation of highly 

effective teaching and learning at St Ives School.  

The strategies below are 10 features of good and outstanding teaching and learning. These 
Foundations and the accompanying bullet points reflect some of the key features of highly effective 
teaching and learning at St Ives School. 
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1. Prioritise written feedback:  

a. Mark the books of disadvantaged students first to ensure high quality feedback and next 

steps. 

b. Take any opportunity in lessons to annotate work or supplement marking with additional 

written comments.  

 

2. Prioritise seating: 

a. Ensure disadvantaged students are given priority seating in the classroom. Choose a 

position where the teacher will be able to speak with them easily, where they are not 

‘blocked into a corner’.  

b. Ensure disadvantaged students are placed with peers who will support their progress in 

learning and engagement in the lesson.  

c. Adjust seating plans frequently according to the lesson needs e.g. for group work, to 

support students who have missed a lesson due to absence. 

d. The ‘default’ position should be to group students by ability to enable effective 

differentiation, appropriate challenge and support. 

 

3. Prioritise roles in group work: 

a. Ensure disadvantaged students are given priority when allocating leadership roles during 

group work. Encourage disadvantaged students to ‘step up’ and reward success with 

praise.  

b. Prioritise disadvantaged students during verbal feedback sessions following group-work 

to develop high levels of oral communication and confidence.  

 

4. Prioritise verbal feedback opportunities: 

a. Ensure disadvantaged students are given priority opportunities to respond to verbal 

questions.  

b. Use cold calling, no hands up, mini white boards and think time etc. as essential 

‘response routines’ to ensure all students engage, can be successful, and to encourage 

deeper thinking. 

c. Use follow up questions, phone a friend etc. to challenge deeper thinking. 

d. Use ‘talk partner’ strategies to encourage deeper thinking. 

e. Reward contribution and success with praise. 

 

5. Prioritise dialogue with the teacher: 

a. Speak with every disadvantaged student in every lesson, about their progress and next 

steps. 

b. Praise every disadvantaged student in every lesson to recognise effort, participation, 

contribution and success and to build resilience and confidence.  

 

6. Challenge learning: 

a. Target the level of challenge by directing differentiated activities. Be cautious of allowing 

students to ‘choose for themselves’. 

b. Praise success and ‘risk taking’ in learning to build resilience.  

c. Be aspirational when setting short and long term targets for progress and learning. Be 

aware that prior attainment may reflect underachievement.  
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7. Prioritise homework support:  

a. Set homework at the beginning of lessons to ensure instructions are clear and recorded 

accurately. Check homework has been recorded clearly.  

b. Provide the resources required to complete the homework. Provide hard copies of 

materials required to complete research homework. Do not set research homework 

without providing resources.  

c. Do not assume students have the equipment they need at home: posters, models etc. 

may require resources that students do not have. Provide a resource pack to support 

disadvantaged students.  

 

8. Prioritise lesson resources: 

a. Ensure that disadvantaged students have priority access to scissors, calculators, glue, 

dictionaries, textbooks, rulers, IT etc. during the lesson.  

b. Ensure equipment is readily available to students so they can engage in learning from 

the outset. Develop strong classroom routines around distribution of resources e.g. a 

‘resource’ area that students can access independently.  

c. Resolve issues of ‘missing’ equipment as quickly as possible by providing replacements. 

Avoid sanctions. 

d. Report continuing problems of missing equipment to the Head of Faculty for support.  

 

9. Prioritise enrichment activities: 

a. Reserve places for disadvantaged students on trips and visits. Avoid ‘first come first 

served’ allocation of places. 

b. Organise packed lunches for disadvantaged students without expecting students to ‘ask’. 

c. Prioritise seating for disadvantaged students e.g. with visiting speakers. 

d. Encourage disadvantaged students to participate in trips, clubs etc. by discussing these 

one-to one during lessons. 

e. Chase up reply/ consent forms for disadvantaged students. Ask for support to phone 

home.  Post letters home rather than relying on ‘satchel post’.  

f. Use funding to provide subsidies: from faculty funds or additional bids. Provide support/ 

alternatives for equipment e.g. wellies, walking boots, waterproofs etc. 

g. Encourage disadvantaged students to ‘step up’ for opportunities e.g. prefect, school 

council etc. and support them in writing their application where necessary.  

h. Praise participation to develop confidence and self-esteem. 

 

10. Support excellent attendance: 

a. Welcome students back after absence. Frequently remind students about the importance 

of high attendance. Share attendance concerns with the House Leader.  

b. Speak with students if they have been absent about the work they have missed. 

c. Provide catch-up packs of worksheets, PowerPoint slides etc. to cover missing work. 

d. Chase up catch up work to ensure it is completed. 

e. Provide comprehensive packs if students take unauthorised holidays during term time. 

Where possible, provide the work in advance for students to complete while they are 

away.  

f. Praise completion of catch-up work. 
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Section 2- The Foundations of Highly Effective Teaching and Learning 

2.1 Teaching and Learning Model  

This section of the policy elaborates on the Foundations of Outstanding Teaching and learning. The 
section gives guidance on some of the ways in which all practitioners at St Ives School can build 
consistently good and outstanding classroom practice using the model below: 

 

 

 

Student Behaviour  

St Ives School has clear and high expectations of student behaviour. We are educating students for 
life and wish to produce tomorrow’s responsible citizens. It is important that all staff follow the 
Students Behaviour Policy. The aim of this policy is to ensure that students and staff have a caring, 
safe and secure environment and to establish a positive climate for learning that enables students 
and teachers to achieve the highest standards of learning and teaching. The measures set out in 
this policy promote good behaviour, self-discipline and respect; prevent bullying; ensure that 
students complete assigned work and regulate the conduct of students where necessary.  
 
Please see the Behaviour Policy for more detail. 
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2.2 100 Minute Lesson Model 

The 100 minute Lesson Model identifies key elements that together lead to effective lessons. This 

section of the policy goes into detail on each section, providing guidance about the ways in which all 

teachers at St Ives School can build consistently good and outstanding classroom practice. 

The 100 minute lesson model: 

 

 

 

2.3 A Good Beginning 

Meet and Greet (Link: Disadvantaged Strategy 5) 

 Excellent behaviour management starts at the door of the classroom. 

 In the first few minutes teachers meet, greet, smile, welcome students, allocate roles and 

make students feel respected, important and irreplaceable. 

 Smiling, friendly eye contact and open hand gestures lay the foundations for tone of voice 

and words and phrases that follow. 
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Dynamic Seating Plan (Link: Disadvantaged Strategy 2) 

 The class data sheet informs planning, differentiation and seating plans. 

 By default, students should be seated by ability in groups. 

 Teachers use a variety of seating plans for different types of tasks. 

 Seating plans are regularly reviewed and updated. 

 Seating for disadvantaged students, most able and those with SEND is carefully considered. 

 Seating plans are adjusted within a lesson, as appropriate, and for different lessons. 

Equipment Ready (Link: Disadvantaged Strategy 8) 

 Teachers except students to be ready to learn to encourage independence.  

 Teachers are also ‘ready to teach’ with everything required for the lesson including high 

quality resources. 

 Any additional equipment that students might need is easily accessible and well organised. 

 Teachers provide a full set of purple pens, mini-whiteboards and whiteboard pens. Subject 

specific equipment including rulers, protractors, compasses and calculators are provided. 

 Spare books and paper should be available to students. 

2.4 Homework 

Meaningful, Challenging and Differentiated (Link: Disadvantaged Strategy 7) 

 Students have a responsibility for completing their homework, to a good standard, by the 

given deadline. 

 Homework is issued in appropriate quantities, in line with the Homework schedule, and 

completion dates are clear and reasonable to take into account the home environment and 

extra-curricular activities. Students are always given a minimum of 48 hours in which to 

complete their homework. Longer tasks will be given extended deadlines.  

 Homework is differentiated to match the needs and abilities of students and to promote 

opportunities for consolidation and extension.  

 Students will be appropriately prepared to be able to complete their homework e.g. where it 

is pre-learning for a topic students will be provided with clear guidelines and expectations to 

support their work. 

 Homework reflects the breadth and balance of the curriculum with the frequency of homework 

reflecting subject curriculum time allocation. 

 Homework for disadvantaged students, most able and those with SEND will include 

additional support and challenge as appropriate. 

Types of Homework: 

Practice homework– opportunities to apply new knowledge and learning or to review, revise and 

reinforce newly acquired skills. 

 Consolidation e.g. practice questions, learning language phrases 

 Mastery e.g. spelling, extension questions, essays or extended answer questions 

 Revision: where revision is set, there will be a specific outcome given e.g. flash cards/mind 

maps. The teacher will ensure that all students have the resources they need to be able to 

revise.  



 
 

Page 10 of 33 
 
 

Flipped Learning – opportunities for students to learn background information on a topic or unit of 

study so they are better prepared for future lessons. 

 Background reading (reading resources will be provided by the teacher). 

 Researching topic for a unit of work. Where research is set, a specific outcome e.g. report, 

presentation will be set. Students will be provided with the resources required to complete 

the research including alternatives to on line resources in case students do not have home 

access to a computer. Where online research is set, students will be provided with 3 website 

addresses to use. A maximum of one research homework will be set each half term per 

subject. 

 Collecting resources or examples e.g. for art, pictures of shapes for maths etc. 

Extension Assignments – encouraging students to pursue knowledge individually and in depth.  

These may be set as optional work. 

 Extended Writing e.g. book reviews, school newspapers, creative writing 

 Designing and/or making e.g. product design, model making 

 Investigations or experiments e.g. in science or Geography 

 Researching a topic in detail e.g. local history, current affairs 

 Evaluating projects e.g. local traffic, newspaper advertising 

The following activities are NOT set as homework as they have very limited learning value: 

 Unstructured and un-resourced research. 

 Finishing classwork: this does not provide quality learning and may mean that students have 

very variable amounts of work to complete. Homework must be pre-planned to ensure 

activities are worthwhile and high quality. 

 Word searches or crosswords. 

 Posters. 

Please see the Homework Policy for more detail.  

2.5 Framing Learning 

DO NOW 

 A short activity that that the teacher has prepared on the board or is waiting for students as 
they enter.   

 While the teacher is greeting students at the door, students should already be busy, via the 
Do Now with work that prepares them to succeed.  

 An effective Do Now will conform to four critical criteria to ensure that it is focused, efficient, 
and effective: 

o The Do Now should be easily accessible each lesson so getting started is the routine 
of all students.   

o Students should be able to complete the Do Now without additional direction from the 
teacher, without discussion with their peers and in most cases without any other 
materials other than those provided.  

o The activity should take around three to five minutes to complete and there should be 
a written product from it.  

o The activity should generally preview the day’s lesson or recap the learning from the 
last lesson. 
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Objectives and 3 Tiered Outcomes 

 Objectives articulate the knowledge and skills students will acquire by the end of the lesson 

or sequence of lessons. 

 Learning objectives should be student-centered. 

 Learning objectives should break down the task and focus on specific cognitive processes. 

 Learning objectives should use action verbs. 

 Learning objectives should be measurable. 

 All lessons should have three tiered outcomes matching the agreed target grades for the 

group. 

Big Picture and Careers 

 After sharing with students what they are going to learn, it makes sense to give them a 

reason for learning it. That is, teachers answer the question, 'Why are we learning this?' 

 Broadly speaking, there are two possible answers: 

o We are learning this because it is something that we need to be able to know and 

understand if we are going to be successful in school. (academic skills) 

o We are learning this because it is something that we need to know about, 

understand or be able to do in our everyday lives. (life and career skills) 

 Teachers will explain the academic importance of what students are learning, but students 

are expected to tell the teacher why the 'life skills' are important to learn. 

 Teachers will, where appropriate, make links to careers and qualifications that require the 

skills they are learning. 

 

Please see the Careers Policy for more detail.  

2.6 Learning Episodes 

Stretch, Challenge and Support 

All students need to be challenged and supported to make rapid and sustained progress. Whether 

students are taught in ability sets or mixed ability groups, there will be a range of needs.  

Teachers must have a comprehensive and detailed understanding of the wide variety of needs of 

students. Teachers recognise that we are all teachers of all students. We have a shared 

responsibility to match the educational needs of students through careful planning and delivery of 

lessons. Schemes of learning and individual lesson plans will reflect the needs of students. Teachers 

are responsible for providing for these differing needs by creating personalised learning journeys for 

students. Appropriately differentiated strategies must be used to ensure that all students can 

progress. 

Differentiation may be: 

 Content- What is learnt, or the materials that are used.  

 Process- What activities lead the student to the desired outcome?  

 Product- How the student demonstrates their understanding and progress. 
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Learning will be differentiated by: 

 Task - setting different tasks for students of different abilities 

 And/or Support - giving targeted help to students within the class via teacher time, LSAs, 

other adults in the classroom or providing intervention which might take place outside of 

the classroom. 

 And/or Outcome - Open-ended tasks allow for students to respond at different levels. 

 And/or Resource - Resources are designed and matched to the learning style or need of a 

student or group of students. 

 
All lessons will be differentiated in order to match activities to the prior learning and needs of 
students.  

 

Questioning 

Classroom discussion, with high quality questions that extend, develop and challenge the thinking 

of students is central to the learning process. All teachers respond to questions asked by students, 

invite questions from students and encourage students to ask questions of their own. 

Skilful questioning of students is essential to support rapid progress; key questions should be 

planned in advance. When preparing questions the activity the students are undertaking and the 

ability of the student questioned should be taken into account. 

Effective questioning includes: 

 A wide distribution of questions so that all students participate. 

 A structured approach from lower to higher order questions. 

 Allowing time for students to consider their response “THINK TIME”. 

 Rephrasing misunderstood questions, prompting students when necessary and 
seeking clarification for an answer when it is unclear. 

 Providing opportunities for students to ask questions of the teacher and each other. 

 Use of ‘hands down culture’ to develop a student ownership of, and engagement in, their 
learning. 

 

Effective questioning: 

 Maintains the flow of learning within the lesson. 

 Engages students with the learning. 

 Assesses what has been learned. 

 Seeks views and opinions. 

 Encourages creative thought. 

 Challenges the level of thinking and deepens understanding. 
 

For further guidance on questioning see Appendix 2 - Evidencing Progress - Questioning 

using Blooms Taxonomy. 
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2.7 Review 

Based on objectives and outcomes  

 
 Have the students learnt what has been taught? 

 How well have they learnt it? How secure is their knowledge, how deep is their 
understanding, and how developed are their skills? 

 If students have not learnt any aspect of the intended learning, what do we need to do and 

how do we need to do it so that they can learn effectively?’ 

 

In a classroom where effective assessment for learning is taking place: 

 Learning is based on a clear understanding of students’ prior learning and level of 
understanding. 

 Clear, achievable learning objectives are planned. 

 Learning outcomes are shared with students. 

 Questioning is planned and open questions are used to check and build understanding. 

 Reflection, feedback and review provides accurate information about progress and next 
steps (for student and teacher). 

 

Student Reflection 

 Students are taught why feedback and responding to feedback is important. 

 A dedicated slot referred to as Improvement Time allows students to respond to 
marking in a meaningful way and develop their next steps. 

 At the conclusion of each learning activity student progress and understanding is checked 
by the teacher and student. This will happen several times within a lesson. 

 Students know what they have done well and what they need to do to improve. 

 Students are trained to self and peer assess, using the planned objectives and outcomes. 
 

Marking and Feedback 

Marking and feedback are designed to review and assess a student’s work so that they (and the 

teacher) are aware of their successes, their progress and what they need to do to improve. A 

teacher's key focus, when marking and giving feedback should be that it results in a positive impact 

on the student’s progress. 

In class  

 Teachers and other classroom staff will regularly review student’s work during the lesson.   

 Dialogue will occur between student and teacher regarding the work; progress, success and 

improvements. Verbal feedback is crucial to promote progress. 

 Coaching:  teachers will annotate work, with support or challenges to encourage further 

progress.   

 Students will regularly comment on their own work, progress and improvement needs, using 

the planned objectives and outcomes. 

 Students will regularly comment on the work of their peers, using the planned objectives and 

outcomes. 
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In books/folder 

 In exercise books, formative written assessment will occur at least every three weeks. 

 Presentation will be commented on as it reflects a student’s pride in their work and 

achievement.  

Improvement Time 

 All marking and improvement targets will be followed with improvement time; differentiated 

tasks will be set and students allowed sufficient time to improve. This will need to be at least 

20 minutes to enable students to respond in depth to feedback.  Improvement work will be 

done in purple pens to allow clear identification. 

 Teachers follow the agreed system of ‘Highlights’, ‘Next Steps’ and ‘Over to You’ tasks using 
a green pen.  

 In order to have maximum impact, students are shown where they have hit the success 

criteria and what they need to do to improve.  

 They are given specific tasks to help them develop their knowledge and skills in the moment. 

  Misspellings are identified by the teacher and written correctly.  

 Students then write out the correct version three times; if appropriate, teachers allow time to 
develop students’ ability to retain the corrected version. 

 Teachers use the shared assessment system of stickers (see below) to give students 
feedback. 

 

Student Reflection 

 Following improvement time, students will self-assess their progress and highlight any further 

learning needs. This information will inform future teaching and be linked to “distance 

learning” activities. This will provide a dialogue with the teacher around feedback and 

response. 
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Marking Symbols 

 Marking should be in green, improvement work in purple 

Symbol  

// To indicate where a new paragraph should appear 
in extended writing 

P Punctuation 
~ To indicate grammatical error or difficulty in 

comprehension. 

 
Please see the Marking and Feedback policy for more detail. 
 

2.8 Underlying Themes 

Reading 

 All students are encouraged to read actively for a range of purposes. 

 Staff will ensure that text books and other reading material supplied is engaging and 
appropriately differentiated for students. 

 Teachers will employ ‘satellite texts’ to support key areas of the curriculum – across all 
subjects. 

 Students in Years 7 and 8 will be follow the ‘Accelerated Reader’ programme. Staff will 
support students’ progress by monitoring their reading in these designated sessions. 

 Staff will ensure that text books and other reading materials supplied are engaging and 
appropriately differentiated for students. 

 
Grammar and Spelling 
 

 All students are expected to write using Standard English and in doing so use the correct 
spelling, punctuation and grammar. 

 Teachers will focus explicitly on spelling and use a range of spelling strategies to support 
their students.  

 Incorrect spellings will be corrected where necessary. Students will act on these 
corrections, e.g. by writing our three key spellings five times. 

 

Vocabulary and Writing Skills 
  

 Teachers will explicitly teach and review key vocabulary with their classes. 

 Teachers will deliberately deploy ‘TIER 2’ vocabulary in explanations; there will be a core 
group of words that students will use with confidence by the time they leave St Ives School.  

 All students will aim to employ ambitious vocabulary. 

 All students will be able to adapt their writing to different purposes, audiences and forms. 

 Teachers will provide writing frames, starter sentences and word banks as differentiated 
material to support structure and clarify response. 

 All staff should mark student work with a focus on correcting spelling, punctuation and 
grammar. 

 

Please see the Marking and Feedback policy for more detail. 
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St Ives Growth Mindset Academy 

There are opportunities for students to develop their growth mindset values in lessons. The growth 

mindset values are: 

 Challenge 

 Resilience 

 The Power of Yet 

 Effort 

 High standards 

 Learning from mistakes 

Distance Learning (Metacognition and Learning to Learn) 

Metacognition is, put simply, thinking about one’s thinking and understanding how to learn.  More 

precisely, it refers to the processes used to plan, evaluate, and assess one’s understanding and 

performance. Metacognition includes a critical awareness of a) one’s thinking and learning and b) 

oneself as a thinker and learner. Students are taught to understand their learning and to develop 

new skills. Five effective techniques are listed below with the effectiveness of each technique as 

recognised by the ‘Improving Students’ Learning with Effective Learning Techniques’ Report: 

Technique Effectiveness 

Practice Testing High 

Distributed Practice High 

Elaborative interrogation Moderate 

Self-explanation Moderate 

Interleaved Practice Moderate 

 

Practice Testing (High) 

All testing including ‘low stakes’ practice testing has been seen to be beneficial. Practice testing 

helps aid retention and identifies gaps in knowledge.  

Distributed Practice (High) 

Distributed practice is a learning strategy, where practice is broken up into a number of short 

sessions. Teachers will ensure that previous work is revisited in lessons with an appropriate gap 

between topics to support knowledge recall and retention. 

Elaborative interrogation (Moderate) 

This is a strategy used for the enhancement of memory during the process of learning. This method 

involves the student to read the fact-to-be-remembered and generate an explanation for it. The 

student uses questions like Why? and How? to understand the meaning of the information, for 

example, ‘Why do leaves of a tree fall during winter?’ or ‘How do falling of leaves occur during 

winter?’. Elaboration technique that is used here aids in clarifying the relationship that exists between 

the subject (leaves) and the predicate (fall during winter) in the given information. 
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Self-explanation (Moderate) 

This is a technique that is useful for abstract learning. The technique involves explaining and 

recording how to solve or understand problems e.g. giving reasons for choices that are made. 

Interleaved Practice (Moderate) 

This is a technique that includes frequent changing of tasks so that the student is constantly engaged 

in different tasks and problems. For example, an interleaved practice approach to learning to shoot 

a basketball might involve a sequence of ten mid-range jump shots, followed by ten lay-ups, followed 

by ten free-throws, followed by ten three-pointers, with the entire cycle repeating ten times. This 

contrasts with traditional approaches in which the student is encouraged to focus on mastering a 

particular aspect or subset of the relevant information before moving on to new problems. 
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Section 3 - Evaluating the Quality of Teaching and Learning 

3.1 Improving the Quality of Teaching and Learning  

At St Ives School we are passionate about contributing to, and embedding a culture of learning 

excellence where students and staff demonstrate their love of learning, are resilient and are adept 

at reflection and self-improvement. Our model for improving Teaching and Learning is: 

 

3.2 Roles and Responsibilities 

All members of the St Ives School community share responsibility for ensuring the highest 
standards of teaching and learning. Together, we promote and actively implement the values and 
expectations of this policy and our vision for teaching and learning. 

Specific responsibilities within the evaluation and quality assurance cycles of Teaching and Learning 

include: 

Senior Leaders  

 Set high expectations for the quality of Teaching and Learning across the School. 

 Provide strategic leadership and management of Teaching and Learning across the School. 

 Evaluate the overall effectiveness of all aspects of Teaching and Learning and the 
implementation of relevant policies and plans. 

 Ensure that Heads of Faculty and teaching and support staff have high quality support 
and professional development to undertake their roles and develop their skills. 

 Use data to track the progress of individuals and target groups and evaluate the effectiveness 
of provision. 

 Provide accurate reports for governors and others, evaluating the quality of Teaching and 
Learning. 

Improving 
the quality of 
teaching and 

learning.

Coaching

Performance 
Leadership

CPD
T&L 

Meetings

Learning 
Walks
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 Develop and lead evidence based improvement plans to ensure sustained development in 
the quality of teaching and learning. 

 Liaise with those providing external support or professional development for Teaching 

and Learning. 

Heads of Faculty / Deputy Heads of Faculty / Directors of Subject 

• Provide professional leadership and management of Teaching and Learning 
within the curriculum/subject area. 

• Evaluate the overall effectiveness of, and the implementation of, the faculty development 
plan as it relates to Teaching and Learning. 

• Secure best practice in subject specific pedagogy across the department and more widely 
across the school. 

• Review, revise and implement Schemes of Learning.  
• Oversee and evaluate planning, assessment and marking within the department ensuring 

quality and consistency of approach. 
• Use data to evaluate effectiveness of teaching for individual students and target groups within 

the department. 
• Provide appropriate intervention within the curriculum/subject area to improve quality of 

teaching and learning outcomes. 
• Identify the CPD needs of members of the faculty and facilitate appropriate training and 

support. 
• Share effective practice and professional knowledge within faculty and more widely across 

the school. 
• Role model effective teaching and learning approaches and high expectations. 

 

Teachers 

 Set high expectations for classroom learning which inspire, motivate and challenge 
students.  

 Promote rapid progress and excellent outcomes by students. 

 Are accountable for students’ attainment, progress and outcomes. 

 Have excellent subject knowledge and curriculum knowledge and use this to 
promote and maintain student engagement. 

 Plan and teach well-structured lessons based on accurate knowledge of students 
prior learning. 

 Adapt teaching to respond to the strengths and needs of all students. 

 Make accurate and productive use of data and assessment. 
 Manage student behaviour effectively.  

 Ensure a safe, well ordered and inspiring learning environment. 

 Value and facilitate shared professional learning and development. 

Learning Support Assistants and other adults 

 Contribute to planning and selecting or making of appropriate resources. 

 Contribute to supporting reading, writing, communication and mathematics. 

 Apply strategies and questioning techniques which engage attention and enable students to 
access the lesson. 

 Track, record and report progress, in plenaries and in meetings with class teacher. 

 Contribute to the teacher’s assessment of students learning. 

 Provide support with developing positive behaviour for learning. 
 

Please see the Job Descriptions for more detail. 
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Students 

 Make learning the focus of attention and conversation in the classroom. 

 Organise their work so that they are able to refer to previous learning. 
 Participate constructively in collaborative, independent and whole class learning activities. 
 Ask and respond to questions. 
 Support peers with their learning when appropriate. 
 Reflect on their learning and respond to feedback given by their teacher or peers on specific 

pieces of work. 
 Adopt positive behaviours for learning. 
 Evidence a sense of pride in their work and strive to be the ‘the best they can be’. 

Parents and Carers 

 Encourage and support their child to work hard, to persevere, and to achieve their potential.  

 Attend Parents’ evenings and/or meetings to discuss their child’s progress, behaviour and 
attendance.  

 Support completion of homework. 

 Support the school’s ethos of high expectation, community pride and growth mindsets. 

3.3 Evaluating and Quality Assurance of Teaching and Learning 

The quality of Teaching and Learning is evaluated throughout the academic year in a planned 
programme of regular activities: 

 Leadership Team and Head of Faculty Learning Walks 

 Coaching 

 Performance Leadership 

 Teaching and Learning Meetings (Faculty, School Improvement Team and Leadership 

Team) 

 Peer observations 

 Teaching and Learning reviews aligned with Ofsted Inspection Framework conducted by 

LT, HoFs and school improvement partners. 

 Feedback from students, parents and carers 

3.3.1 Leadership Team Learning Walks 

 Weekly learning walks by members of the leadership team 

 Timetabled time for LT to undertake learning walks 

 Around 10 minutes spent in a classroom with a postcard follow up (see Appendix 4) 

 To involve Heads of Faculty / Deputy Heads of Faculty / Directors of Subject 

3.3.2 Coaching 

 Half Termly and linked to the Performance Leadership structure: 

o Half Term 1 – Coaching outside of faculty 

o Half Term 2 – Diagnostic Lesson Observation (Performance Leadership) 

o Half Term 3 – Coaching outside of faculty 

o Half Term 4 – Coaching in faculty (Performance Leadership) 

o Half Term 5 – Coaching outside of faculty 

o Half Term 6 – Coaching in faculty (Performance Leadership) 

 2 week coaching window including feedback time 
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 Teachers will receive a feedback postcard with “what was great” and “think about” 

 Around 10 minutes with the focus on a small part of the lesson  

 Followed by a dialogue with the teacher of around 10 to 15 minutes with agreed next steps  

 Distributed amongst lead teachers (SLT / HoF / DHoF / T&L Leads) 

 Recorded on individual staff Teaching and Learning tracker by the Head of Faculty. 

3.3.3 Performance Leadership 

Term 1 – Objective and Contribution Review (by the end of October) 

 Teachers to prepare information regarding outcomes and contribution for previous academic 
year. 

 Review of contribution and outcomes for previous academic year. 

 Pay progression recommendations. 
 

Term 1 – Goal Setting (by the end of October) 

 Teachers define and agree 3 goals; Creativity, Engagement, Professionalism. 

 Teachers on UPS define and agree additional goals as appropriate. 

 Teachers with additional leadership roles define and agree additional goals as appropriate  

 Discussion, outline and agreement of feedback and coaching for the year. 

 

Term 1 – Diagnostic Lesson Observation (by the end of December) 

 Scheduled Diagnostic Lesson observation with lesson plan, 20 - 40 minutes 

 Feedback to inform focus for the year. 

 Agreement of the programme of feedback and coaching for the year. 
 

Term 2 and 3 – Feedback and Coaching (Spring and Summer Term) 

 Around 10 minutes teaching and learning reviews linking to an agreed focus. Minimum of 1 
per term. 

 Next steps feedback and coaching (around 10 to 15 minutes) 

 Sharing of professional learning with the faculty or whole school. E.g. through faculty / staff 
meetings, via teaching and learning platforms etc. 

 Feedback to Teaching and Learning Leads. 
 

Term 2 – Mid year-review (by the end of April) 

 20 to 30 minute review 

 Consideration of progress and contribution so far. 

 Review and revision of goals as appropriate. 

 Agreement of next steps and further support. 
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3.3.4 Teaching and Learning HoF / SIT / SLT Meetings  

 T&L Meeting (Half Termly) 

o First 30 minutes of calendared faculty meetings to have a teaching and learning focus 

o Staff to bring and share best learning and resources in a ‘swap shop’ session. 

o First session in faculty teams (October). 

o Remaining 5 sessions: faculties will be paired focussing on agreed areas of teaching 

and learning. 

o Each faculty will work with all other faculties at some point during the year. 

o Feedback is shared online and through the T:/ drive / Google Drive. 

o Evaluated by Assistant Headteacher (Teaching and Learning). 

 

 T&L SIT Meeting (Half Termly) 

o Work Sampling - programme published in September with books reviewed as part of 

SIT meeting. 

o All books to be handed in to the Deputy Headteachers office by Monday midday on 

the week of the review. 

o Focus to include the clarity of next steps, quality of purple pen work, consistency of 

presentation and strategies to improve literacy (including spelling). 

o Review, moderation and standardisation of coaching observations. 

o Feedback of student voice. 

o Evaluated by Deputy Headteacher (Teaching and Learning). 

 

 T&L SLT Meeting  

o Review and evaluation of student work. 

o Agreed T&L priorities. 

o Priority areas for development agreed (follow up coaching for teachers agreed). 

3.4 Teaching and Learning CPD 

SIS is committed to providing high quality, supportive professional development opportunities to 
secure and sustain excellent teaching. Our shared goal is to build a highly skilled, confident 
teaching team that places the needs of the learner at the centre of our practice and approach. 

SIS’s programme of Teaching and Learning CPD ensures that practitioners can share strategy and 
successes with their colleagues within the School, Trust and beyond. 

SIS Teaching and Learning CPD includes: 

 Super Triads focusing on three key teaching and learning priorities for the school: 

o Priority 1 – Engagement of low ability boys 

o Priority 2 – Post-16 Progression (focussing on academic progression, curriculum, and 

pedagogy) 

o Priority 3 – Key Stage 2 (focussing on academic progression, curriculum, and 

pedagogy) 

 Magpie fortnights 

 Additional CPD opportunities: 

o Excellent Teacher Programme 

o Aspiring Middle Leader Programme 

o Aspiring Senior Leader Programme 
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Status of the Policy 

This policy does not form part of the formal contract of employment, but it is a condition of 

employment that employees will abide by the rules and policies made by the School and Trust.  

Failures to comply with this policy may therefore result in disciplinary actions. 
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Appendix 1 – Workplace Environment  

A clean and tidy workplace has more benefits than just being a pleasant environment. Tidiness 
helps improve workflow and creativity and to prevent the spread of disease by ensuring workplaces 
can be kept clean. It can also prevent minor injury risks and promotes good organisation, saving 
time in the long run. Working in untidy environments can elevate stress levels, making it difficult to 
find important documents. Untidy workspaces are detrimental to our professional reputation, as, 
like it or not, we are judged on appearances and first impressions count.  
 
It is the responsibility of every member of staff to ensure that their working environment is clean, 
tidy and well organised and reflects our pride in belonging to the St Ives School community. 
Students and school visitors will find St Ives School an inspiring learning space because we all 
ensure that our workplaces reflect our culture of excellence in all we do.  
 
The following are expectations for all workplaces within St Ives School:  

 Desks and all work-surfaces are kept clean and free of clutter.  

 Confidential papers are filed securely.  

 Rubbish is placed in the bins and removed daily. Minimal amounts of confidential waste 
and recycling may be stored appropriately and tidily for removal.  

 Used cutlery and crockery is washed daily. All food items are removed at the end of each 
day.  

 Shelves and bookcases are tidy and seen as ‘display’ areas. Items stored on open shelves 
are kept to a minimum. Cupboards and filing cabinets are used for storage in preference to 
open shelving.  

 Cupboards and filing cabinets are kept free of clutter. Unwanted items are removed 
regularly (at least once a year). Items requiring archiving and safe storage are moved to the 
school archive areas for safe keeping.  

 Floor areas are kept free of belongings to avoid trip hazards. All items to be stored are kept 
in a cupboard or filing cabinet.  

 Display boards are tidy and well presented (with backing paper and borders). Information 
on display boards is frequently updated. Out of date information is removed. Torn or ‘dog-
eared’ information is removed.  

 Information/ posters etc are displayed on boards, not on walls, doors or windows where it 
may damage paintwork/ surfaces.  

 Health and safety issues are reported immediately to the school Site Manager. This 
includes broken equipment, fixtures, worn flooring etc. Any broken equipment/ furniture 
which cannot be repaired, is removed within 24 hours.  

 Student’s personal belongings are returned to lost property or lockers at the end of each 
day.  

 
In classrooms: 
  

 Learning resources are well organised and readily available to encourage student 
independence  

 The whiteboard and the area surrounding it is free of clutter so that students can easily 
read the information displayed  

 There is a well displayed ‘Tutor Group’ notice board with relevant information for tutees that 
contributes to and supports the importance of tutor time.  

 
 
All staff have responsibility for ensuring that their own workplace, and adjacent corridor areas meet 

these expectations. 



 
 

Page 25 of 33 
 
 

Appendix 2 - Evidencing progress - Questioning using Blooms Taxonomy 

Remembering Understanding Applying Analysing Evaluating Creating 

Lower 
Demand 

 Higher 
Demand 

 

Remembering - can the student recall or remember the information? 

a) Observation and recall of information; 
b) Knowledge of dates, events places; 
c) Knowledge of major ideas; 
d) Mastery of subject matter. 

 

(Question words: list, define, duplicate, list, memorise, recall, repeat, reproduce, state tell, 

describe, label, collect, examine, tabulate, quote, name, who, when, where, etc) 

Understanding - can the student explain ideas or concepts? 

a) Understanding information 
b) Grasp meaning 
c) Translate knowledge into new context 
d) Interpret facts, compare, contrast 
e) Order, group, infer causes 
f) Predict consequences 

 

(Question words: summarise, describe, classify, discuss, explain, identify, locate, recognise, report, 
select, translate, paraphrase, summarise, interpret, contrast, predict, associate, distinguish, 

estimate, differentiate, discuss, extend) 

Applying - can the student use the information in a new way? 

a) Use information 
b) Use methods, concepts and theories in new situations 
c) Solve problems using required skills or knowledge 

 

(Question words: apply, choose, demonstrate, dramatise, employ, illustrate, interpret, operate, 
schedule, sketch, solve, use, write, calculate, complete, show, solve, examine, modify, relate, 
change, classify, experiment, discover) 

Analysing - can the student distinguish between the different parts? 

a) Seeing patterns 
b) Organisation of parts 
c) Recognition of hidden meanings 
d) Identification of components 

 

(Question words: analyse, appraise, categorise, compare, contrast, criticise, differentiate, 
discriminate, distinguish, examine, experiment, question, test, separate, order, explain, connect, 
classify, arrange, divide, compare, select, explain, infer) 
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Evaluating - can the student justify a stand or decision? 

a) Compare and discriminate between ideas 
b) Assess value of theories, presentations 
c) Make choices based on reasoned argument 
d) Verify value of evidence 
e) Recognise personal bias 

 

(Question words: assess, decide, rank, grade, test, measure, recommend, appraise, argue, defend, 
judge, prioritise, select, support, value, evaluate, convince, explain, discriminate, conclude, 
compare) 

Creating - can the student create new product or point of view? 

a) Use old ideas to create new ones 
b) Generalise from given facts 
c) Relate knowledge from several areas 
d) Predict, draw conclusions 

 

(Question words: combine, integrate, assemble, construct, create, design, develop, formulate, 
modify, rearrange, substitute, plan, invent, what if?, compose, formulate, prepare, generalise, 
rewrite) 
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Appendix 3 – St Ives Growth Mindset Academy 
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Appendix 4 – SIS Learning Walk Postcards 
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Appendix 5 – SIS Diagnostic Lesson Observation 

 

Diagnostic Lesson Observation 

Every Child, Inspiring Learning, Every Day 

Students leave St Ives School with high value achievements and life skills that provide a platform for 

future success and happiness. 

We are inspired to work together to research, design and implement highly effective and sustainable 

solutions to develop and maintain our thriving school community. 

Continuous improvement is achieved through a whole school culture and commitment to: Creativity, 

Engagement and Professionalism. 

 

Effective Teaching 
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Context  

Name 
 

 Class     Date  Lesson 
Time 

 

Number of 
Students 

 Student 
Details 

PP: SEND: Most Able: Observer  

Lesson 
Subject 
 

 Learning 
Objective 

 

Please attach an annotated seating plan and student progress data. 

 

Planning and Progress 

Students Learning (Quality of students work / level of challenge / attitudes to learning) 

 

 

 

 

 

Student Voice (F/M PP/Non-PP) 

 

 

 

 

 

Pedagogy (Questioning / Misconceptions / Resources / Behaviour / Differentiation / SIGMA / 

Embedding Students’ Knowledge / Feedback / Assessment / Developing Resilience / Challenge / 

Homework / Reading / Writing / Numeracy / Metacognition 
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Summary 

Strengths 

1. 

2. 

3. 

 

Coaching Focus Areas 

1. 

2. 

3. 

Planning for Professional Development  

Agreed Priority Focus 

How will you research and implement effective developments in your 

pedagogy and practice? 
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Term 2 Review 

How did you research and implement effective developments in your 

pedagogy and practice? 

 

 

 

 

What have you learnt? How will this be shared and with whom? 

 

 

 

 

What are your next steps for further development?  
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Appendix 6 – 5Bs Poster 

 


